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I. Introduction

Over the past year, the COVID-19 pandemic caused widespread disruption to the daily lives of adults
and children alike, in Massachusetts, across the country, and all over the world.  Schools, in particular,
had to make immediate and sweeping changes to the way they had always functioned.  At the local
level, our Duxbury students were suddenly learning from home and had to quickly become acclimated
with new programs and curriculum solutions such as Zoom, SeeSaw, and Google Classroom.  “Remote
learning” was added to our vocabulary and parents and schools worked harder than ever to keep the
momentum of learning happening even if students could not be together in person with their teacher
and classmates.

When we returned to school in September 2020, “hybrid learning” became the next phase of our return
to school planning. For much of the 2020-2021 school year, students alternated between in-person
school days, and remote school days that naturally came with an increased demand for independent
learning, which was most difficult for our youngest learners, but also took a toll on all of our students.
While our teachers, parents, and students went above and beyond to make the best of a very
challenging situation, we acknowledge that the curriculum-based learning experience of our students
has been less than ideal for the past year.  While we are grateful that we were all forced to improve our
skills of patience, flexibility, and grit, we are looking forward to traditional, in-school learning and the
opportunity to identify and remediate learning gaps that have undoubtedly occurred for our students.

In this Blueprint, we will outline our research-based and data-driven two-year plan to help Duxbury
students get back on track with their learning and course progressions.  We believe that our planning
will need to be somewhat fluid and able to be adjusted based on assessment data and clinical
observations about what our students need in order to demonstrate mastery of grade-level standards
and course objectives.  In general, we will follow the three-pronged instructional approach depicted
below:
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II. Research

It will be important that instructional decisions for the 2021-2022 school year are made based on
scientifically based instructional research.  Using a data-driven approach to instructional planning will
ensure that we are not making decisions based on “gut instinct”, but proven strategies.  “Educators will
need data to guide curriculum and instruction in support of students, especially to target resources and
attention for communities most impacted by COVID-19 school closures. Accurate, valid, and reliable
assessment data can provide valuable information in times of disruption and uncertainty” (NWEA,
2020). NWEA also shared that research indicates that “children from more affluent communities are
more likely to come from families with financial resources, stable employment, and flexible work from
home and childcare arrangements that allow them to weather this storm more easily than families who
are renting their housing, working in low-pay fields that are hardest hit by the economic impacts, and
experiencing higher rates of food insecurity, family instability, and other shocks from this disruption.” To
that end, it will be important for Duxbury Schools to prioritize our most at-risk learners for intervention
and progress monitoring of skills to be able to get our students to pre-pandemic learning levels as
quickly as possible.  It is likely and appropriate to look at this as a two-year process.

According to TNTP reimagine teaching, the typical approach to remediation, providing work better
suited for earlier grades, will not actually “catch students up” but will likely compound the problem. In a
recent study, The Opportunity Myth, it was discovered that the approach of “meeting students where
they are,” though well-intentioned, almost guarantees that students will lose more academic ground and
can reinforce the misguided belief that some students are not able to keep up with grade-level work.
The students stuck in this vicious cycle are disproportionately the most vulnerable: students of color,
from low-income families, with special needs, or those learning English. To that end, we will present
students with our rigorous, grade-level learning objectives and curriculum units, but we will rely on
diagnostic assessment and “pre-testing” students more than ever before to determine where learning
gaps may be present.  Once gaps in learning are identified, teachers will be able to develop lesson
plans that allow for students to receive explicit instruction in areas where they may not have mastered
prerequisite skills.

Also, according to NWEA, previous research on trends in typical summer learning loss indicates that
students tend to show a steeper decline in math skills than for reading, and the extent of learning loss
increases in the upper grades.  NWEA estimated that after the remote learning period in the spring of
2020, students would return to school in fall 2020 with roughly 70% of the learning gains in reading
relative to a typical school year. However, in mathematics, students were likely to show much smaller
learning gains, returning with less than 50% of the learning gains.  Due to the increased concern about
interruptions in math skill acquisition, attention will be paid to the coherent connections between
learning standards using the Achieve the Core Coherence Maps.

Duxbury Public Schools © 2021

https://opportunitymyth.tntp.org/
https://achievethecore.org/coherence-map/


TNTP Learning has identified the following research-based strategies for Diagnosing Unfinished
Learning:

● Using diagnostics from high-quality adopted materials as often as possible (avoiding
overreliance on district developed assessments)

● Prioritizing which unfinished learning truly merits diagnosing and reviewing curriculum maps to
reflect Priority Instructional Content while also addressing grade level or course standards.

○ Elementary English Language Arts-Teachers should utilize baseline diagnostic
assessments for foundational reading skills, fluency, and comprehension.

○ Elementary Mathematics-Combine the use of baseline diagnostic skills and benchmark
assessments with Achieve the Core Coherence Maps to pinpoint prerequisite skill gaps
prior to beginning each unit.

○ Secondary Language Arts- Use of specific fluency assessments and other short
assessments to determine which students may need intervention in reading
comprehension and writing skills.

○ Secondary Mathematics-Use of Achieve the Core Coherence Maps to determine which
prerequisite skills will be most important for students to be able to master their current
grade level or course content at the beginning of each unit throughout the year.

Finally, Social and Emotional support will be a crucial component of our planning for the 2021-2022
school year.  Common Sense Learning states that “as we make the transition from distance learning
back into the classroom, teachers are facing a whole new set of challenges related to students' social
and emotional well-being and mental health. New research from Common Sense has found that the
number of teens and young adults who report feeling depressed has grown significantly throughout the
pandemic, something that schools will need to reckon with during the return to in-person learning.
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III. Enduring Understandings

As we plan for a more typical school year, albeit with some continued restrictions, it will be important for
us to consider our beliefs about learning and the role of the school district.  Our District mission
statement states that our core purpose is to provide each student with the opportunity to achieve
personal and academic excellence. While some students may have managed remote and hybrid
learning over the past year quite well, other students returning to school, will without a doubt, have
individual needs that will make their own personal transition back to more typical, in-person learning,
exceptionally challenging.

The first Pillar of our District Strategic Plan focuses on Social and Emotional Well-Being because we
believe that this is likely the most important work that we do in our schools. The Duxbury Public
Schools is committed to providing a safe and secure academic and social environment for
students, and to fostering a school community that promotes respect, dignity, and a healthy life
balance. We have worked diligently throughout the pandemic to ensure that our students and families
have had their basic needs met by providing technology and wifi access where needed, and by
providing food and nutritional support to students throughout the spring 2020 remote learning, into the
2020-2021 school year.  We have also leveraged local resources such as the Duxbury Interfaith Council
and Duxbury Rotary to support our local families in need.  We are fortunate to have a generous
community that comes together to support one another in difficult times.

We will commit to individualizing each student’s transition back to in-person learning in a
number of ways. As we prepare for the upcoming school year, Principals will reach out to families to
request information about any individual student concerns that may warrant specific transition planning.
At the start of the new school year, individual classroom teachers will also want to communicate to
families to begin a two-way dialog about student needs. Students who already have specific learning
plans such as IEPs or 504s will communicate with their liaison to share any student-specific
information.  Counseling staff across the district have remained connected to their students and families
and will continue to reach out to ensure that students experiencing emotional and mental health
challenges are receiving the support they need.

Additional Considerations:
● We understand that many students and families have lost loved ones or community members.
● There will likely be students who have difficulty returning to in-person schooling especially those

students returning from a year+ of remote learning.
● Students and families may see an increase in anxiety due to the end of social distancing.
● Students have experienced a loss in some of their planned school activities which were very

important to them (missed social opportunities, proms/dances, graduations, co-curriculars,
music, college visits, travel, etc.).

● Students may have become disconnected from their friends and peers.
● Families may be experiencing financial difficulties or housing/food insecurity.
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● Students may have concerns about racism, particularly Asian students due to perceptions or
misconceptions associated with Covid-19.  (Adapted from TNTP, 2020)

● Students who have thrived in remote learning due to their own individual needs.  Although we
will not be offering a Cohort C remote learning option, we will commit to working with individual
families to assist with outlining options.

IV. Duxbury’s Three-Pronged Approach to Addressing Learning Loss

1. Immediate Intervention Opportunities for At-Risk Students

Elementary
This summer, at the elementary level, we will be providing a formal summer learning opportunity for our
students who are most at-risk who have not mastered essential basic core curriculum content for the
grade level they are exiting. To determine eligibility for this summer program, our school-based data
teams, which includes the curriculum supervisors, reading specialists, Title I Math Tutors, with input
from classroom teachers, will analyze standardized and benchmark assessment data and other
available classroom performance data of students currently receiving services under our Title I
program.  A combination of factors will contribute to the determination of eligibility including assessment
results, progress monitoring reports, classroom observations, and intervention provider feedback.  To
be clear, a significant number of our elementary students receive Tiered supports under our Title I
program umbrella, however, not all Title I students will be eligible for this intensive program.  Small
group intervention on basic skill acquisition of grade-level content will be the primary focus of our work
this summer.

For preliminary planning purposes, our summer program is tentatively scheduled for July 19, 2021
through August 5, 2021.  The program will run four mornings per week, Monday, Tuesday, Wednesday,
and Thursday from 8:30-11:00 AM.  Students will receive targeted small group instruction in basic grade
level skills in reading/writing, phonics, and mathematics. Students who qualify for this intervention
program will be notified in April once spring benchmark assessment data is available.

For elementary students who receive Tiered support in our Title I program but do not qualify for the
level of instruction in our summer program, our elementary schools will provide a summer calendar of
practice materials, resources, and activities that can be completed over the summer months to prevent
additional summer learning loss.  The summer intervention work can be turned into the school in
September and students who complete the assigned activities will be eligible for different positive
incentives that are TBD.  Our district will be planning a Title I Reading and Math event in May where the
summer learning recommendations and resources will be shared.
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Secondary

At the secondary level, a similar approach will be followed.  Our Student Support Teams meet weekly to
discuss student progress and identify and plan for those students in need of supports or intervention.
Through the Student Support Team process, using diagnostic and district assessments, as well as
classroom performance, schools will identify any significantly at-risk students who have not mastered
basic grade-level course content in English Language Arts or Mathematics.  There may be other
students who must participate in credit recovery and these students will be identified separately through
the guidance department who typically manage this process.

At the secondary level, our at-risk students will either participate in small group tutoring sessions or will
be enrolled in curated summer courses that will be taught in person towards the end of the summer by
content certified teachers.  The specifics of our secondary summer programming will depend on the
number of students identified as needing a high level of targeted intervention support.  Students eligible
for summer intervention will be notified once district common assessments and/or diagnostic
assessment data is available.  The district is participating in a pilot of the LinkIt assessment as a
potential standardized testing measure. LinkIt has been approved by the Massachusetts Department of
Elementary and Secondary Education as an approved screener and diagnostic assessment.

Our Secondary summer intervention dates are TBD at this time and once we know the number of
students who qualify for participation, we will make staffing and program decisions.  We will be
communicating with the parents/guardians of any qualifying students through letters once all spring
student assessment data is available soon after April vacation.

2. Training for Teachers in Diagnosing Unfinished Learning

“Diagnosing unfinished learning” will be a new term and area of focus for Duxbury teachers as we enter
post-pandemic teaching, but is not an entirely new concept for educators.  Current best practice for
teaching and learning has teachers pre-assessing what students already know prior to beginning a new
unit of study.  Pre-assessments are typically informal, ungraded and provide qualitative feedback to
teachers about what students already know and indicate where any learning gaps may be present.
According to K12 Academics, “The goal of pre-assessment is to determine a student's knowledge,
understanding and skill prior to the unit of study. These are assessments for learning and include
diagnostic or pre-assessments that the teacher uses to help guide instruction and benefit each learner.”

What will teachers do once they have pre-assessment data on each student’s individual learning
needs?  Our response to this question will be differentiating instruction and providing targeted
intervention and explicit instruction when necessary. The term “differentiated instruction” is not new to
educators and is something that has been around since 1999 when educational researcher Carol Ann
Tomlinson wrote the seminal work The Differentiated Classroom: Responding to the needs of all
learners. K12 Academics summarizes the purpose of differentiated instruction below:
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“The goals of differentiated instruction are to develop engaging tasks that challenge and enhance
learning for each student. Instructional activities are flexible and based and evaluated on content,
process, product, and learning environment. This instructional approach and choice of content are
driven by the data from students' assessment results and from the outcomes of other screening tools.
Pre-assessments can gather information about each student's strengths, comforts, or areas of
weakness. This leads to appropriate differentiation that accommodates each student's learning needs
and preferences. Assessments should be used as a tool to create clear, and meaningful instruction that
guides each student towards challenging but not frustrating activities.”

It will be essential that our Duxbury staff members receive specific and specialized training and ongoing
coaching to be able to diagnose unfinished learning and develop appropriate instructional plans for
differentiation of instruction for students.  To ensure that our teachers are well-equipped to manage
gaps in learning while continuing to move forward with our rigorous curriculum, we will be working with
an educational consulting group who will be able to provide initial training followed up by in-person,
real-time coaching throughout the school year.  We are currently in communication with several
educational consulting providers to determine who will be the best fit for our districts’ needs.  We will be
able to communicate more about who we will be consulting with and the plan for training and coaching
in the near future.

Differentiation of instruction is not a new pedagogical teaching strategy for our educators, but there will
need to be a new invigoration of individualizing learning for our Duxbury students when we return to a
more typical learning environment in the fall of 2021. At the secondary level, we are pleased that a new
eighth block was added to the students’ schedule this past year, and this block is intended for extra
help and intervention for ANY student seeking support in any course by their teacher.  This eighth block
will be a perfect opportunity for secondary students to receive individualized support during their school
day.

3. Continued Intervention Opportunities for ALL Students

Elementary Plan

● This year’s weekly collaborative planning has provided a common scope and sequence of skills
taught and assessed across all subject areas. This common experience for all students will lay
the foundation for a clear understanding of the skills that may need support in the 2021-2022
school year.

● Grade level and vertical meetings to discuss the unit understandings and potential areas for
continued support and growth in the following grade will enable teachers to prepare for
addressing prerequisite skill gaps at the beginning of each unit of study throughout the year.

● Summer work teams will utilize the Achieve the Core Coherence Map and the Massachusetts
Curriculum Frameworks Standards Navigator to update guidance to teachers in unit plans for
the 2021-2022 school year. This guidance offers ideas for assessing unit skills prior to the unit
and for intervention and support for identified learning gaps.
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● Title I Summer Camp will be offered to qualifying students in ELA and Math

● Summer calendar that includes curriculum skill practice for students to complete during the
summer months.

● Screening and Diagnostic Assessments will be administered from spring 2021 through spring
2023 to assess Foundational reading skills, fluency, comprehension, and math skills across all
domains. From this data, classroom intervention targeting each student’s individual learning
level will be carried out in small group instruction:

○ Alden Reading Assessments: STAR Reading and Aimsweb Oral Reading Fluency
○ Alden Math Assessments: STAR Math
○ Chandler Reading Assessments: Developmental Reading Assessment (DRA), Aimsweb:

■ Kindergarten - Letter/Sound Fluency, Phonemic Segmentation, Nonsense Words
(early literacy skills)

■ Grade One - Phonemic Segmentation, Nonsense Words, Oral Reading Fluency
■ Grade Two - Oral Reading Fluency

○ Chandler Math Assessments:  iReady Math (first and second), Aimsweb Early Numeracy
(kindergarten)

● Title 1 - Through our Fall Title I data analysis and fall and winter data meetings, students will be
identified for intervention provided by special educators, Reading Specialists, and Math Tutors.
This data will be updated after winter screening and data meetings as well.

● Progress Monitoring - based on screening and diagnostic data, qualifying students will be
progress monitored for a period of time throughout the year to achieve targeted goals. Teachers
may also elect to do this when concerns arise outside of testing periods.

● Intervention lessons will be used as supplemental resources for intervention and strategy-based
lessons in small group instruction. Time for small group instruction and 1:1 conferring is built into
the Readers’ Workshop and enVisionmath2.0 daily lesson routines:

○ Alden Reading: Fundations, Heggerty Phonemic Awareness, Reading Strategies, and
Lucy Calkins

○ Alden Writing: Empowering Writers and Writing Strategies
○ Alden Math: enVisionmath2.0 Diagnostic Intervention Kit lessons and Bridges

Intervention lessons
○ Chandler Reading: Fundations, Heggerty Phonemic Awareness, Reading Strategies,

and Making Meaning
○ Chandler Writing: Empowering Writers and Writing Strategies
○ Chandler Math: enVisionmath2.0 Diagnostic Intervention Kit lessons and Bridges

Intervention lessons

● Skill analysis from unit pre-testing and/or benchmark assessments prior to each unit will provide
data that teachers can use to plan for teaching pre-requisite skills that will continue to close
gaps.
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● Digital Practice/Intervention - Tools such as Freckle, IXL, Lexia, Reading Eggs, and Math Seeds
will be used to provide personalized individual learning paths for each student.

● Spiral Review - The natural spiral of many science and social studies standards will lend itself to
building prerequisite understandings and vocabulary prior to each new unit. Many units have
pretest options for additional guidance. In math, the Daily Common Core Review will provide
continual spiraled practice of math skills throughout the year. The Lucy Calkins Reading
Progressions and the Achieve the Core Mathematics Progressions documents will provide
leveled entry points to each skill prior to new units. Students and teachers will be able to track
progress along the trajectories of skills.

Secondary

English Language Arts

● The English Department will use department time and Professional Learning Communities to
discuss student performance, to identify gaps in learning, and to make adjustments to
instruction and assessment.

● Students will be assessed on reading and writing skills on grade-level common
assessments in the spring of 2021.Teachers will use data from those assessments to inform
the design of instruction and assessment for the fall of 2021.

● Data from spring 2021 common assessments, in conjunction with student performance on
class assignments, will also be used by teachers to recommend students in grades 6-12 for
reading and writing interventions during the summer of 2021 and to recommend students in
grades 9-12 for individualized writing instruction in small-group settings during the Assisted
Study Period in the fall of 2021.

● A small number of teachers will pilot a new reading and writing assessment system in the
spring of 2021 with a view to full adoption of that system in the 2021-2022 school year.

● Teachers at all grade levels will be given the opportunity during the summer of 2021 to
engage in continued evaluation of student performance on spring 2021 assessments and to
review and revise curriculum.

● Summer reading assignments will be accompanied by optional enrichment opportunities
for all students.
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Mathematics

● PLCs and Professional Dialogue - 6-12 Math will use department time and Professional
Learning Communities to allow teachers in different grade levels to discuss levels of depth
and student understanding with certain lessons. That way, next year's teachers will be better
able to meet students where they are.

● Schoology Groups - Last year, teachers built Schoology Groups filled with math instructional
videos and practice problems for students to take advantage of over the summer.  This year,
we will again utilize these Schoology groups to hit any areas that were not fully mastered (but
still reached levels of proficiency) in each class 6-11 so that students can have access to
learning and retention of their current standards. Access codes will be shared with each
student prior to the end of the school year.

● Small-Group Instruction - We will provide at-risk students who did not show mastery in math
skills leading into the 2021-2022 academic school year with a small group summer math
course. Our hope is for these students to be in person and work with a teacher on important
concepts needed for their subsequent DMS or DHS class.

● Math Interventions - Last year, DHS implemented math interventions for students who needed
additional math support the most. This will continue next year, where students who
demonstrated the most learning loss will be placed into specific Academic Support Periods
with a math teacher for Math Intervention. This will allow students to have access to someone
who can work with them during that period to build their confidence in the subject and fill in
any gaps.

● Pre-Assessments - 6-12 Math will use pre-assessments to gauge initial student
understanding of units that expand on previously-taught content areas (no need to use them
for entirely new units).

● Spiral Homeworks - Teachers will assign homework from time to time that will revisit past
concepts from earlier in the year or prior grades to assess retention of things or potential
learning loss due to COVID.
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Science

● Professional Learning Communities (PLCs) and Professional Dialogue: Teachers will use
PLC, Professional Development, and Department time to exchange information about the
depth of topics at each grade level or course level completed at the end of the 2020-21 school
year. Teachers will be able to adjust curriculum and support instruction based on this
information.

● End-of-year assessments and Pre-assessments: Students will complete modified end-of-year
assessments at grade or course level in June of 2021, to use as a guide for next year's
instruction. Pre-assessments on core concepts will be given at the high school level, and
pre-assessment on skills/science practices will be given at the middle school level to plan
instruction.

● In the event that the High School STE MCAS is administered for Biology in June 2021, test
results will be analyzed to design intervention instructions to support students who will have to
retake the Biology MCAS in 10th grade.

Social Studies

● PLCs and Professional Dialogue - 6-12 Social Studies will use department time and
Professional Learning Communities to allow teachers in different grade levels to discuss the
depth and student understanding with individual lessons. That way, next year's teachers will be
better able to meet students where they are.

● Summer Enrichment Board - 6-12 Social Studies will develop enrichment activities to have
learning and retention throughout the summer.

● Pre-Assessments - 6-12 Social Studies will use pre-assessments to gauge initial student
understanding of the unit of study and identity missed learning standards.

● Extra Help- 6-12 Social Studies will build extra daily help and direct instruction intervention time
into our daily agendas.

● SEL- 6-12 Social Studies will continue to approach social-emotional learning as integral rather
than additional in our daily instruction.
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Social and Emotional Supports

 

● PLCs and Professional Dialogue – K-12 counselors participate in ongoing PLC’s within each
school as well as vertically to assist in supporting the transition of students between grade
levels as well as they move between school levels. All counselors participate not only in
district offered PD but also are highly encouraged to seek out additional professional
development offerings particularly around SEL and the district supports their attendance at
these opportunities.

 

● Schoology Groups – school adjustment counselors at the elementary level as well as the
school psychologists at the high school level have developed schoology groups to offer
resources and information for students and families who need additional social emotional
support.

 

● Small-Group Instruction – Students are identified through the Student Support Team (SST)
process at each school level who may benefit from additional support through small group
counseling in the form of support groups or lunch groups.  This practice will continue and
expand into next year.  Additional opportunities to offer these groups will be examined through
PD days and department time this year.

 

● Interventions – Each school has a SST that meets weekly to discuss students and look at any
academic, social emotional, mental health, or personal/family issues that may present as a
struggle for students to meet with success at school. Students are assigned a case manager
(typically the Guidance Counselor) and an individual plan is made to help support this student
using a variety of interventions.  This process is also being used to identify those students
who need additional support in the summer.  At the high school level, the COAST program
exists to support the students who are transitioning back to school from hospitalizations or
other breaks in school attendance.  Currently this model is being explored through the budget
process for the middle school due to the ongoing and increasing numbers of mental health
absences.

 

● Pre-Assessments – Counselors K-12 are exploring ways to assess where students are in
their social emotional health and development as they return to school this year. Will look to
do again in June in order to identify any continued gaps as head into summer as a way to
offer whatever support is needed in the summer months. Students have to be in the best
mental health frame of mind in order to be able to learn and work within any unfinished
learning model or plans.
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